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Outcomes as opposed to
Objectives

Confusing Outcomes with Objectives or Goals might lead to
unfocusedassignment development.

OBJECTIVES are broad goals that the course hopes or expects.
o achieve, defined in general terms.

“1 want my students to appreciate the works of Van Gogh.”

“Students should gain familiarity with poetry of the Romantic
Period.”

as opposed to Learning Outcomes, which are concise, explicit,
and help teachers and students, alike, understznd the purpose of
the course directly and the work they ll cover in it, which are all
designed to serve... course outcomes.
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Course Learning Outcomes...

are our contract with the student;what, exactly,we
romise to teach our students; the skillsand
Frowiedige thata successful studentwilllearn n that
course.
These are written ina way thatis demonstrable.
What “knowledge™will be attained in a course o unit?
What “skills"wil be used to demonstrate that knowledge?

They are expressedin terms that are measurable and
quantifigble,asina grade.

And they let the student know exactly what they're
‘expected to learn, and how they will demonstrate their
learning,in order to complete the course successfully.
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Writing Outcomes gives an instructor the opportunity to
consider:

“What knowledge and skills students will need to
obtain from my course? And does the work I'm
asking of my students serve these outcomes

directly?”

Reading Outcomes lets students know the work
expected of them, what they ll be graded for, and what
they will lear from the course.
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When developing your outcomes for your
course or assignment, ask yourself...

1. Whatdo | want my students tolearn? What kills will
Iask them to use to demonstrate learning?

2. When| assigna grade, what skills/knowledge exactly
am | grading or measuring!

3. Whenassigning writing what format am | asking my
studentsto compose? Have | prepared them of taught
them to compose in this format

After writing outcomes:
1. Is this something | can actually measure in a grade?

2. Have | considered the difference between what |
rsonally would like my students to learn,and
£omething they need to learn from my class!

3. Are these written in student-based terms, as an in action
to completed/demonstrated by the student!
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«
o

Outcomes
Music 101:“Intro to World Music”

Upon the successful completion of this course. students willbe able to:

1. demonstrates critcl evalation of World usic i speech nd writing

2 demonsttean wdersandingoftamena s trminlogy
(nstrumentaion dyvamics mElody harmony: rythm. empo) a1 the
bty to e these ferms property inacadeic Gscourse:

3. identiy and describe(hroughspeech, wriing and lstening exercses)
the Styles. ntruments nd SOmposers 550G With VriDy of
S praCHCes ScrossWSEorcaperiocs and Scross dmerse cuures.

4. plice World usic snd sub-genres or ctegories ofWorld Music within
reasneicand Rorc ot i gous s conex
Wi
rellydig the contributon o Charle arker Dizie Gillespe.and the
Dopiras
writezbout music in 3 vriety o genes with precision, cart.detai.
i ndependentcica snass hcorporsngreseurh e needic.

v any o these not aceptabe courze autcomes?
Which il migtbe sadto damonsoteundartanding i thi couse?
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Things to consider when generating
| learning outcomes for Discipline Specific
courses:

1. What skills, knowledge, or attributes characterize the ideal
student, upon completing your course?
2. Whattypes of assignments or activities demonstrate the
abilites, knowledge, and skils you have identified?
3. What does it mean to think like a person in your discipline?
4. Whatsorts of writing and communicating do professionals in
your field perform?.
...50 how are these connected with the sort of writing and
communicating students do in your class?
5. How will you know whether your students possess the kinds of
abilites, knowledge, skills, and attributes you expect of them?
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For more on learning
and action terms, see
“Blooms Taxonomy.”
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/ From Bloom's Taxonomy
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So,when we design our assignments, consider
your Course Learning Outcomes carefully.

Make sure the work we assign serves those
outcomes as directly as possible.

We need:

* the few writing assignments we have time to
assign to demonstrate as much skill and learning
development as possible.

 to assign effective assignments that serve our
course the best they can rather than wasting our
and our students’time, or assigning work that
serves our course poorly and doesn’t target our
Course Outcomes.
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Creating Assignments
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Managing our work and expectations

In @ non-Freshman Comp or Comp 2 course, we will not
likely be able to collect 6 low-stakes exchanges or
convince partnering faculty to do it.

Let’s assume we're developing a content-driven course
(not Comp I or Comp 2).

Let's expect we can assign 2 or 3 papers per semester.
c 2 03 writh
assignments to be and expect to-assign 2-or 3low-
stakes exchanges per assigament.
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Developing assignments

' We need to determine our 2 - 3 formal writing assignments

and an effective 2 - 3 scaffolding sequence to develop
them.

Return to your outcomes.
Which of these might best be demonstrated in writing?
This will be practically prescribed if Outcomes are designed well.

Consider what formats professionals in the field expected to write?
Think of your writing assignments 2s having a place within a course-

unit or sequence of topics. Think of learning benchmarks in your
semester.
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Pick a format to best serve the purpose of your
_ assignment, the skill-level of the class, and the field.
(| Conster your bosc esoy formers:

A ] Argumentation

N 2 s

[ —

Cause & Effect.

{

Techrical Report.
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Common reasons to have students write in
content-driven courses:

There are countless reasons we assign writing.
| Most often, with consideration to our outcomes, we ask our students to:

1. write a subjective analysis of content;

2. demonstrate an understanding of a topic and its context in the

3. demonstrate a cumulative understanding of the course up to
a2 given point (either a mid-term or final).

4. compose inaformat expected of professionals in the fild.

A 5% might be to respond to a direct prompt of the instructor’s
choosing, to answer 2 question.

S0 we return to our outcomes and come up with 2 great assignment, and
we pick a format..
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Avoid assigning topics that serve the
course poorly.

| In.Comp....this might be a creative work or a criical review rather
than something analytical,argumentative, or formally structured.

In Music.. this might be a concert or album review without any
‘guidance or promps.

In Psych. ... this might be a case study on a film character.

There are myriad possible paper topics that sound good but don't
‘address the purpose of the course as well as they could.
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Discuss Possible Paper Topics....
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4 Slides on Low-Stakes Weriting
| Beforewe dsus osslemodels nd sucessfl v sces wing asgrmentsequeces st
brif eveiewof what ¢ s (o definition), benefis,uses,and excmples. Thesevwilbe
‘bl i o upplmertlhandost.
Whatisie

<A

(1 0r2 pages) nformslresponse that urges studens to develop critical
skill by exploring dess rather thanfocusg on structure.

- Low-stakeswritngs exploratory. It ncourages student to ee arning 3 3
rocessof exploringdeas.ather than repeating ghtanswers™

- Low-stakesinformalwriting 't graded Instructors check for qusty of thought.
investmentin and engagementwiththe materaland for content and anahss.notfor
structure or mechanicsor anythingelse though an nstructor may use 2 low-
stakes assignment 25 an opportunity to give feedback and instruction on
issuss with grammar & mechanics.

- Instructorresponse and feedbackon low-stales wrting should be ramed i the form
of constructive dalog an indvidual conversaton with eachstudent o it or
encoursge feedbackin the form of mproved writng o the further development of
dess i writing o subsequentlovskes assgnments bukding upto o kadingto 3
forml sssgnment.

+ Once thelow-stakessequence begins, per asignment an nstructor engages ina
privae discourse with thatindvidualsudent ither in writing emai offce hours.or
Combination...
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We’ve developed our paper topics...

1. We can type our assignment prompts
(more on this later).

2. Share model paper examples with our
students.

3. Develop our 3-exchange scaffold of low-stakes
assignments.
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Low-Stakes Writing

- Primriy low-sakes writng s assghed so that students e an opporturity o develop
theideas, content and structure ofa orthcoming formal graded assignment. Therfore,
lowestakes writng doss  grest deslto b

- 1) STRUCTURALISSUESIN WRITING. INCLUDING THESES STATEMENTS:
- 2)LACK OF DEVELOPMENT IN IDEAS AND CONTENT

- Semulates thought concerningssues question,problems,themes,etc. regarding both
Studentuwrting and comprehension of course materal prior £ beginning the writng
process.

+ Low-stakeswriting may o stimuate chssroom discusson,enforce completion of
Courseresdings.and urge students t 35k questions (of the profeszor or of hemsebves)
Sboutcoursecontent.

- May be used 33 toolto stimulstein-chssdiscussions or 363 prelminary stepin
formulting fnl paper.

+ Andthers’ hvays th great wonderfulaccidentaformat esson...

The accidental “structure” lesson: VWhen your students are lesst concerned
with structure, you might find hat is when thei stucaure s most sound.

‘Wonderkl famekshaped arguments, nd articultely composed thesis satements
often emerge from low-stakes writing without the sudent even knowing i
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Low-Stakes Writing

Low-staes witng shoid b b administred s a lanned saquence of assgnment loding 1 to
e of o fomal ssigrment Th be ot herere some

 common use o examplz of Low-Stlas Witing Asignmerts:

In-Class Student Writing

+ Brif periods (2-5 minutes) o slent uninterruptedwitinginthe chssroom (Can doubles 2.
means to tak strendance)

- A question provided st the beginningofcs cn serve t review materl from the previous
Sestion.verdy completion of the day s assigned reading or encourage specufaion on 2 new
topicto prie in-cus decusson.

- Focused writing during the s parod canprovade 3 forum £ cool s heated dcussion.to
stmulate dess when dscusson s Bggng o to summarze (or express confusion sbout)
chalenging newinformation.

- Avery bref writing priod (s minute o tw0) st the end of s can encoursge studkn to
5um up whit they havejustleared or pose questionsthat need furthercarihcaton sther
n the next sesson o n ther own outsideresding
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We remember this slide.
_ Scaffolding for Freshman Comp...
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Low-Stakes Writing

- Students answer s course-refted question Such questons may 3k students to
‘anlyzsfinterpret material clarfy smiarices and dferences,pose an opnionin agreement or
disagreement or ask students o refate course materl to contemporary ssues and current.
s

- Writing sssgnments can provide s semulusfor in-clas dcussion.

- Focused freewriing can b simed toward exploring allides of an sue prior to developing s
thesi andvriting 3 inal paper onthat topic Inthiscasesevealfreewriting questions would
e posed on 3 topicover e to encourag kngthy engigedinquinynto .

- Freewriting can o be assigned without  specfc queston or prompt In this case students
pose and answer ther own course-relted questions.

- A duskentry notebock can promotathe paing of obsérvtion (or summany) and s
The student may observe viualinformstion (suchas b experment or 3 work of art).
research prasentedin 2 cholaly article,etc.on theletside o the page.The abservation
would then be pared with mental process o the nght s o the page m the form of
hypothess regardingthe resson for the bserved phenomenon or an argument foror
3gaint thesccuracy of thepresentedinformation based on s read sisewhere or
presentedincscs.

+ Creative writing such s imagined dalogues between writers,researchers, istorcal fgures.
haracter tc. canprovide < ghtherted vy of engagg dsplywith courscontent.
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Low-Stakes Writing Sequencing
and the NON-Freshman Composition course:

At the very least, design a 3-sequence exchange of low-stakes writing
perassignment.

In some combination, have students:

1) analyze or interpretz text or section of text.

2) brainstorm themes and content (once or twice,
depending on the student group) to be developed in the
formal assignment.

3) submit their thesis statement and paper topicin the
form of 2 prospectusor proposal.

Return all of the above with focused feedback and guidance.





image29.png
Examples of low-stakes possibilities:

Respond toa direct prompt of the instructor’s choosing.
Explore a theme in the reading or 2 given topic.

Explore a cause/effect relationship within 2 historical timeline.
In humanities, summarize > analyze > interpret > argue >
thesis.

Introduce two or three paper topics/arguments and explain
‘why you want to write about them.

Compare/contrast two or more positions on a topic discussed
in class.

Propose two or more ideas to develop into theses statements
and defend them each in 2 paragraph or two.

Writea prospectus, what you want to write about, why,and
give 2 brief outiine.
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To Summarize

1. Plan when you want your 2-3 formal assignments
due in the semester.

2. Consider theassignment you developed and how
well it serves your course and its outcomes.

3. Consider theassignment formatand how it best
serves the assignment and your discipline.

4. So,how do you want to use your low-stakes writing
to develop these assignments? What kind of
development is needed “to build” them?
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Examples of low-stakeslinformal

_ analytical prompts for a Freshman
| Composition Class...

Do you agree or disagree, and why!

Write 2 response (with or without prompts).

Write 2 review. Do you like or dislike the material,and why!? For more
basic classes.

5. Assign something rich in content ,something allegorical perhaps.
Leading an analytical exercise in class. When you assign the reading,
have students prepare an interpretation: “What does it mean? Whatis

it saying?” and be able to defend ).

When you collect student analyses, you may ask students to highlight
their main idea. As you read these, you may want to highlight it for
them, showing how they've done this successfully.
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Typed Assignment Handouts
&

Other Resources
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Early into your low-stakes assignment sequence
an instructor must distribute a

typed assignment handout.
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Assignment Handout Example
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Typed Assignment Handouts

| eforeastuten paper s athe el ofexecuion ofcn colapse as ey occurred wth the
TRArLcors Hiure 0 propery Comminiaie he sigmen.

NSy

of theirwritng witha
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Do mysudents know what masking o then? Are quesonpromgtscear!
Do mysudents know what there bein graded for (ssignment outcomes)?

(A1 grading for content ony! Sirucure, too! GrammartMeckans._J)

Do mystdenss know which essyformatthey are being asked 0 composel
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Reading Assignments & SequencingThem
in Your Semester

| Aprogresivessquence either o style.format rhetoriclmode.or maybejust
chronology._ Butthink o areading unit 25" whole” keading somewhere.and notjust

Separate day-by-dsyindependentunts.

Dicuss the syl andformat of yourformal writing assignment a3 rhetoricsl

mode™ IDENTIFY THE FORMATSTRUCTURE AND AUDIENCE OF EACH PIECE you

read,evenit s 2 from one extbook.

= Engagein the mterlon more than onelevel. Study the"slments of authorship’
voicethythm tone yricsm, FORMAT, AUDIENCE

% When you asign your formalassgnments ask yoursel.

“Whatsructurs am | assiging? Have gt them this sucure and prepared them

o wten tefom?

5 Review. proper reference and citation-syke! Your studen's dontremember thisfrom

< Teach your terms, ahways! “Summany Anlss Anlze Deconstnce... Argue.
Compare/Contast.. Doritsssume your students huays know whit youre lking bos:
or ssingof them_

7. DISTRIBUTEEITHER STUDENT ORPROFESSIONAL EXAMPLESOF THE
"PAPER (STYI FIFORMATISOPHISTICATION) YOU AIMTOCOLLECTI!
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Revision-Oriented Feedback

When sskedfor responsesto eacher' comment.sudents usaly express confusion.

‘Understand that your fedbackisanimporan halfof dalog iat youe having withyour stdent.
Togathe youare working owards 3 satsacony fral craf. Raher han poit out evey misake.
SeSkis fbate Improvement whie dong 501 3 manner thats Both mAageANG e,

o becer
e o anodvont b Gt o oo b et
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s el g 2 sudenc handous for Grammar Mechanics sues (or photocopies or
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o Ssdent offce hour or help th save e ame of s Wetng Conter
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Gen Ed Writing Rubric, example
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The Anatomy of an Essay
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Accompanying poverpoint tothe
WAC Felows Professionsl Development Session on

Developing & Scaffolding
Assignments
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Scaffolding

Helps issues concerning

Structure
Content
Clarity,
and more...

before papers are submitted to an
instructor in “first draft” form:
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“Scaffolding” Assignments =

Assigning each writing assignment as a sequence
of smaller, “low-stakes” assignments building
toward the development of a larger work;

Gives students the opportunity to
brainstorm thoughts, ideas, and structure
in collaboration with their instructor
rather than having them submit a first draft, or
something the instructor is seeing only for the
first time, as final work.
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A Secaffolding (low-stakes) sequence for a Ereshman Comp assignment
migh address the following themes in any combination of exchanges
 Geemed appropriate by the instructor:
()
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S —
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Outcomes

Before we get into “Scaffolding,” we must
first establish a shared understanding of
Course Learning Outcomes...




